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Resume 

This paper provides an overview of the successful use of tools and techniques that were used 

in a non-discrimination training for primary school teachers in the Western Balkans. This 

training took place as part of the OSCE-ODIHR project Best Practices for Roma Integration.  

The tools used are drawn from diverse sources such as psychology, personal development and 

creativity, in a way that is not usual in non-discrimination trainings of this type. The 

successful results of this project are also highlighted as part of this paper together with a 

series of pictures which illustrate one of the activities that is expanded on in depth.  

 

After introducing the context of this project the following theories used in the development of 

tools for this program are expanded: 

  

• Self-esteem – its function and limitations 

• Group identity and social identity theory  

• Self-compassion  

• the person centred approach to addressing change in people, and its relevance in this 

context 

• the use of arts as a tool in non-discrimination training 

 

 

The next section of this report goes on to explain the context of the training that involved 30 

teachers from the Western Balkans as part of this OSCE project.  

 

The remainder of the paper concentrates on the development, methodology, and use of one 

specific tool – namely using art with a person centred approach as a tool to combat 

discrimination. The results obtained are described, supported by data from an OSCE survey, 

conducted one year after the training and some example pictures that have been made using 

this tool are included.  

 

In its final part, the paper addresses possible next steps for this tool, as well as how the 

approach can be improved and extended for use in other contexts. In conclusion, the results 

suggest that the methodology presented is suitable for wider use in the field of non-

discrimination training. 

 

In Annex 1 the results grid which the teachers completed one year after the training can be 

found.  These results, collated by OSCE project staff, highlight the successful use of many of 

the tools from the manual. Annex 2 contains the section of the manual relating to the art based 

tool detailed in this paper. Finally, a Bibliography provides references for further reading. 
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1.  Introduction 

The OSCE–ODIHR project Best Practices for Roma Integration included a training for 

teachers to address discrimination in the classroom. One year later, the same group of 

teachers came back together for a follow up event. This provided the rare opportunity to 

work with the same group of teachers over two consecutive years and to see the progress 

which they made. The changes the teachers reported about and had witnessed amongst their 

students were remarkable and extremely positive. Therefore, the background theory and 

rationale is provided here, together with further detail about the training itself and the 

results reported.  

 

The approach used in the training brought together strands from diverse contexts that are 

not typically included in non-discrimination trainings, but rather they draw on psychology, 

personal development and creativity – knowledge which has been developed over many 

years of personal study.
1
 This background provided a good understanding of many aspects 

of human behaviour, and of diverse conscious and unconscious motivators of people’s 

actions. This training, in common with many other non-discrimination trainings, had the 

aim to increase the participants’ awareness of self and others, and to support them to 

engender change and to create a positive environment for all their students. The training 

went beyond the more typical human rights based approach and sought to tackle underlying 

issues that are not commonly addressed in trainings of this type. The results obtained 

indicated that much was achieved using this approach. 

 

The tools required for this programme needed to be hands-on and directly usable with 

young students, so they are experiential and participatory, aiming to engage the participants 

in a holistic and non-cognitive way. During the teachers’ training, the cognitive component 

was provided as needed, usually as part of a debriefing at the end of the session.  

 

Many of the activities in the program aimed to create a positive environment where all feel 

a sense of belonging and value, so that they can all take a healthy place in society. 

Participants learnt skills in the training that they went on to model in their own learning 

environments, to help create a positive environment for all. 

 

The training used many different tools with positive effect to achieve those ends, each of 

which could be expanded in further detail. One of the tools that the teachers reported using 

in their classes with considerable success has been selected for further study and 

explanation. 

 

 

 

 

 

                                                 
1
 Experience in this field includes: Certificat d’Animateur d’Atelier d’Expression et de Créativité certifié (Centre 

Rhapsodie Brussels) 2014, Art of Being ® Teachers Training Certificate in personal development program, 

2013, Mindfulness Self Compassion Training with Kristin Neff and Chris Germer 2012, Art of Collaborative 

Leadership Training 2010, frequent participant at Time for Change personal development workshops with Jill 

Hall, (author of Reluctant Adult) 1994 – 2011. 
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2. Theory 

Before developing the theoretical framework, first consider what happens when a person 

does not have a good opinion of themselves (for whatever reason). Most people do not 

easily take responsibility for this type of feeling, and there is a tendency to blame others, 

making them the apparent cause of their problems – judgements, prejudices, stereotyping 

and bullying can follow swiftly behind. The result is that the person may feel better about 

themselves, by feeling that they have power over others, for example by bullying or 

victimising, so helping people feel well about themselves in a positive way is a key 

underlying aim of the program. The following theoretical frameworks put the above into 

context: 

a. Self-Esteem  

 

Self-esteem has been defined as ‘perceived competence in domains of importance’
2
 i.e. 

doing well at things that matter to us, and doing well in the eyes of others – and according 

to the research, we tend to place higher value on what we perceive to be the opinions of 

people who do not know us well and whose opinion we are unlikely to assess accurately
3
. 

 

Self-esteem refers to the extent to which we like, accept or approve of ourselves, it 

involves a degree of evaluation and we may have either a positive or a negative view of 

ourselves’
4
. 

 

For decades it seemed that having high self-esteem was the solution to all kinds of 

problems, and many programmes were dedicated to building high self-esteem, for 

example in the education system, particularly in the United States.
5
 However, less 

attention was paid to how you obtain self-esteem – there are good, healthy ways to get 

self-esteem and other ways which are unhealthy, potentially harmful – leading to self-

absorption and narcissism, and bullying.  

 

For example, giving a child indiscriminate praise for their work may lead to the child 

having high self-esteem, but unless the child actually produces high quality work this 

could give them an inaccurate opinion of themselves. They may tend to demand 

compliments and praise regardless of what they do, and there are some extreme examples 

of this in the United States schooling system.
6
  

 

Recent research suggests that high self-esteem is not the solution that many had hoped for. 

With specific regard to people who bully or hold prejudices, the research indicates
7
 that 

bullies might be equally likely to have high self-esteem as low self-esteem, and criminals 

of all kinds may be equally likely to have high self-esteem as low self-esteem. High self-

esteem may come from bullying, through the feeling of having power over others, or 

feeling superior through the bullying. The research suggests also that people with high 

                                                 
2
 William James, Principles of Psychology, 1890 

3
 The Construction of the Self by Susan Harter. New York Guildford Press 1999 

4
 http://www.simplypsychology.org/self-concept.html consulted 12/12/13 

5,
 Self Compassion by Kristin Neff, 2011  

6
,
 9
 Self Compassion Neff 

8
‘Does High Self Esteem cause Better Performance, Interpersonal Success, Happiness or Healthier Lifestyles’ by 

R F Baumeister et al, Psychological Science in the Public Interest 4 (2003)  
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self-esteem are more likely to be members of an ‘in-group’ rather than an outsider, and as 

such, are at least as likely to hold prejudices about other individuals or groups
8
.   

 

b. Group Identity and Social Identity Theory 

Self-esteem does not only come from us as an individual, but also from the groups that we 

belong to. Being part of a group gives a sense of belonging and a social identity which is 

important for an overall sense of well-being.
9
 However, when we are part of a group – any 

group – then there must be other people who are not members of our group.  Henri 

Tajfel’s social identity theory
10

 states that any in-group wants to put down the out-group 

in order to enhance their own feelings of well-being. This can easily lead to stereotyping, 

prejudices against other groups, and discrimination can follow.
11

 Tajfel suggested that 

stereotyping comes about when things are grouped together – this is a normal cognitive 

process, and he states that it also normal and natural to tend to exaggerate both the 

similarities within our own group and the differences between groups.  

 

Tajfel identified three stages in this process: 

� Social categorisation – putting people into categories to help us understand 

who people are and what they do (including ourselves)  

 

� Social identification – we adopt the group identity we believe we belong to and 

behave accordingly (example, if we identify as a bus driver and we also 

believe that bus drivers use bad language we would have a tendency to use bad 

language – in order to strengthen our identity with other bus drivers – if that 

was an important part of our identity) 

 

� Social comparison – we compare ourselves favourably to other groups in order 

to build our own self-esteem – our group is better than the other group – 

prejudice and discrimination happen since self-esteem is built by comparing 

ourselves favourably to others. 

 

So having prejudices is part of ‘normal’ conditioning as and in order to overcome 

discrimination and prejudices it is needed to counter the ‘normal’ cognitive process.  

 

However, as Neff argues, once we identify our ‘group’ as all of humanity – there is no 

‘out group’
12

 and this understanding is a significant factor to contribute to combating 

discrimination. Therefore, one of the aims of this training was to develop this sense of 

‘one humanity’ as the group to identify with, whilst at the same time recognising the 

importance of recognising the differences between and within groups.  

 

 

                                                 
 

9
 Brene Brown The Gifts of Imperfection  

10
 Tajfel, H., & Turner, J. C. (1979). An integrative theory of intergroup conflict. The social psychology of 

intergroup relations?, 33, 47. 
11

 http://www.simplypsychology.org/social-identity-theory.html Sam Mcleod consulted 13/12/13  

 
13

, 
14

, 
15 

Self Compassion Neff 
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c. Self-Compassion 

Self-compassion was ‘discovered’ by research psychologist Kristin Neff and her research 

identified three core components
14

: 

 

� Common humanity – the recognition that we are not alone and that we share 

many things in common with other people. This includes recognising that 

whatever challenging situation we are facing there will be some other people 

who know this experience or something similar. It helps us to be less self 

absorbed and more able to get a broader perspective on our situation.  

 

� Mindfulness – the capacity to notice and fully accept whatever is happening 

in the present moment without judgement. Recognising what the present 

situation is, and how we feel about it, helps us to take steps to deal with it 

appropriately.  

 

� Self-kindness – being kind to ourselves in the face of challenges or 

difficulties – not in order to change anything but simply because things are 

difficult, so we can be kind to ourselves. 

 

 

Neff has demonstrated that self-compassion is an effective tool to combat a range of problems 

such as procrastination, self-judgement, perfectionism, and low self-esteem. It is a way that 

people can feel good about themselves in a positive way. It is about ‘being well’ and feeling 

good regardless of external circumstances whereas self-esteem often comes from ‘doing 

well’. It helps people to appreciate themselves when things are going well and to be kind in 

the face of challenging situations, including failure. The research indicates that people who 

have high levels of self-compassion also tend to have high self-esteem; it is associated with 

lower levels of anxiety and depression and leads to increased positive emotions such as 

happiness, optimism and joy.
13

 Another term for self-compassion would be positive self-

esteem, as it leads to high self-esteem gained in a positive, healthy way, and this is the term 

used in the training materials. In social psychology research more generally this type of self-

esteem is also referred to as secure self-esteem – self esteem that is rooted internally – rather 

than in external things like what you do or possessions you have.  It is secure because your 

sense of self is not dependant on external circumstances that can changes, but on your innate 

qualities that are less transient.
14

 

d. Person-Centred Approach 

The person-centred approach was developed by Carl Rogers in the 1930’s and 1940’s as a 

new form of therapy
15

. The approach has been widely applied in diverse contexts – for 

example in education, coaching, management, and other group settings. Carl Rogers himself 

dedicated the latter part of his life to applying his theories to situations of racial and ethnic 

conflict.  

 

The person-centred approach puts forward the view that the most important factor in a client 

therapist relationship is the therapeutic alliance created. This approach holds that the client 

                                                 
 
14

 Myers,  DG (2012)  Social Psychology  Chapter 2, 11
th

 Edition, McGraw-Hill New Yourk,   
15

 Rogers, C. (1951). Client-centered therapy: Its current practice, implications and theory. London: Constable. 
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has ‘all the answers’ to their own situation and therefore the main role of the therapist is to 

create a favourable environment to help the client find their own answers. This approach 

identifies three key attitudes required of the therapist
16

,
17

. 

 

� The therapist should be congruent or genuine with the client, meaning that they 

should be authentic in themselves – (and not attempt to be a ‘blank screen’ which 

is the approach taken by more traditional therapy). The therapist should model 

behaviour that the client can emulate. 

� The therapist should have unconditional positive regard for the client, so that the 

client feels valued for who they are, and that the client is free to express 

themselves completely, without any fear of rejection or judgement. This positive 

attitude should be maintained no matter what the client says or does – and any 

‘disapproval’ expressed about a client’s behaviour must clearly be about their 

negative behaviour and not any kind of disapproval of them as a person. 

� Empathy for the client. This is the ability to understand what the client is feeling, 

and to reflect it back so that the client gains a better understanding and more 

awareness of their own thought processes and inner world.  

 

The person centred approach aims to create a safe environment for the client that is free from 

judgement. The creation of this safe space is, on its own, a positive thing that can be helpful 

to people. This safe space can be created by inviting the client to express themselves, 

supported by the careful use of open, non-directive, non-judgemental questions. The 

technique is to use questions that follow the client rather than to lead them, and that tune in to 

their needs and experience.  

 

The person centred approach is nowadays commonly applied in many contexts especially in 

Anglo-Saxon contexts. Critics of this approach say it is difficult to put into practice since it is 

based on developing the qualities of non-judgement, and empathy, which can not be ‘learnt’, 

however they are qualities that anyone can develop, if they have an awareness and 

understanding of the objectives. The relevance of this approach to non-discrimination is 

developed in Section 4. 

 

e. Using Art to Overcome Discrimination 

Art has long been a means to draw people together to overcome differences between people, 

and examples exist in many areas of conflict – for example various projects of the Arts 

Council of Northern Ireland
18

 which is dedicated to overcoming racism and sectarianism 

across Ireland through the creation of public art – amongst other projects. In fact, the use of 

art to cross cultural boundaries can be found in the Middle Ages – as Jewish and Muslim 

cultures cohabited and influenced each other strongly. Evidence of such art can now be seen 

in Museums such as the Metropolitan Museum of Art in New York (Islamic Art galleries) and 

in the British Museum in London.
19

  

 

                                                 
16

 http://www.simplypsychology.org/client-centred-therapy.html consulted 7/1/14 
17

 http://psychology.about.com/od/typesofpsychotherapy/a/client-centered-therapy.htm consulted 14/1/14 

 
18

 http://www.artscouncil-ni.org/the-arts/visual-arts1/re-imaging-communities consulted 10/09/14 
19

 Referenced on video by Dr V Mann http://www.wmf.org/video/jewish-islamic-art-and-architecture-spain-and-

north-africa consulted 10/09/2014 
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Using art as a tool in non-discrimination trainings is not new and many well-established 

programs include art-based tools to get participants actively engaged and expressing their 

views. For example, an activity to draw a personal Coat of Arms has objectives to reflect on 

one’s own identity, as well as creating the opportunity to learn how other participants see their 

own identity, which can lead towards overcoming stereotyping and prejudices.
 20,21

  

 

In the case under study, the objectives are to build positive self-esteem, using the person 

centred approach, as a means to overcome discrimination. Further details are presented in the 

next section.  

3. Context of this Non-Discrimination Project 

In July 2012, I was invited to develop a training programme for the OSCE-ODIHR project 

Best Practices for Roma Integration. The aim of the programme was to provide training for 

teachers from the Western Balkans in order to prevent and respond to the discrimination of 

Roma. The requirement was to develop training materials and to deliver a 1.5 day training, 

together with a locally engaged trainer. 

 

The teachers were sent from the Ministries of Education and had all been identified as coming 

from schools with many Roma children who suffered discrimination. About 30 teachers 

participated in this training which took place in Albania, 2012, and there was a follow-up 

training in 2013, in which about 90% of the original participants returned. This provided a 

rare opportunity to get detailed feedback about the tools used and the impact of the training in 

the classroom. 

 

This project drew on the methodology and techniques developed by Neff and Germer, 

adapted to make them more accessible to a wider audience, and the manual uses positive self-

esteem as terminology in place of self-compassion. It was in any case necessary to adapt the 

tools to make them suitable for use directly with young students. 

 

Building positive self-esteem is important for all students in a class – minority students 

typically have low self-esteem, especially if they are being bullied at school. Establishing 

healthy self-esteem amongst the majority of students is equally important – so that they do not 

resort to bullying as a way to build self-esteem. It is equally important to build empathy 

between students, which can happen through using this type of questioning and open sharing 

amongst the students. 

 

Some of the tools in this programme build on cooperative games to emphasise the common 

humanity component of positive self-esteem, other tools focused on the self-kindness 

component –– for example the gratitude journal and the letter to a friend. Another tool drew 

on Non Violent Communication techniques to look at underlying needs in case studies, (with 

cases provided by a Roma activist) and another looked at how story telling can be used to 

create positive messages about people.
22

   

 

                                                 
20

 Rasmusen Maria Lokke, ‘Human Rights Education Tool Kit’ Handy Print, 2012  
21

 CEJI ‘Religious Diversity and Anti-Discrimination Training : A Handbook for Adult Educators’, CEJI, 2007 
22

 Regional Training of Primary School Teachers in the Western Balkans addressing Discrimination in the 

Classroom, by Ruth Friedman, printed 2013  
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The art based tool which is the focus of this paper is described in more detail below. 

 

4. Art and the Person-Centred Approach as a Tool to Overcome 

Discrimination 

The tool created a structure for teachers to learn a new way to use art-based activities in the 

classroom to help children build positive self-esteem. The activity as given showed teachers a 

different way to ask questions, using the person centred approach, in order to create a new 

opportunity for children to talk about aspects of their life in a safe and unthreatening way. It 

also encouraged teachers to move away from approving of the work of some children and 

disapproving of the work of others, thus helping to build the confidence and self-esteem of all 

children in the class. 

 

a. Methodology 

The activity itself
23

 was structured in two parts: 

 

The first part of the activity was to have all the participants draw a picture about a neutral, 

ordinary, accessible, everyday topic: examples suggested included: Dinner in My Family, My 

Family at Home, My Typical Day, My Dream for the future. In the training given, the topic 

chosen was Dinner in my Family. Participants made the drawings and there was a short 

moment to view everyone’s pictures. 

 

The second part was to give a demonstration of the person-centred approach in action, by 

asking open, non-judgemental, non-directive questions. This technique, once learnt, could be 

replicated by the teachers in order to help build positive self-esteem amongst their children 

and a positive environment for all. As there was a large amount of information conveyed in 

the demonstration, participants were divided into small groups of two or three persons. Each 

small group was assigned one topic to concentrate on as follows: 

 

i) What are the steps in the process of conducting the interview? 

ii) What type of questions are used? 

iii) What type of comments are made? 

iv) How is the person responding? 

v) How is this process related to a training on non-discrimination? 

vi) What skills are being developed by the person being interviewed? 

vii) What skills are being developed by the people observing the interview? 

 

Interviews with two different participants were conducted following the person centred 

approach. The use of open, non directive questions created the safe space for the person to 

share what they wanted about their picture and how it relates to their life. By careful use of 

these questions they would feel valued, and seen, building their positive self-esteem. 

Additionally, the person talking can develop communication skills, increasing their ability to 

express themselves, and their self-confidence. 

 

                                                 
23

 The training activity as presented in the manual can be found at Annex 2 
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The people listening (the rest of the group) are developing listening skills, and empathy, 

seeing that perhaps the life of this person is not that different after all – and reinforces the 

concept of the shared common humanity.  

 

This method builds empathy and unconditional positive regard amongst the group, to support 

the person’s own positive self-regard, with a view to building their own positive self-esteem 

and as such to overcome the root causes of discrimination. 

 

Whilst unfortunately there is no picture record from this workshop, the notes from the two 

interviews are relayed below: 

 

The first volunteer teacher described her picture and talked about two chairs in the picture that 

were empty. She recounted that these chairs were where parents-in-law used to sit. She 

expressed sadness regarding the loss of her parents-in-law who used to live with them. 

 

 The second interviewee talked about the inequality in her household and how little she felt 

her husband was contributing to the work of making family life, and how much work she had 

to do at home as well as professionally.  

 

After the two interviews were conducted, the group fed back what they had observed using 

the structured questions identified above. The participants were also given guidelines for the 

steps in the process and things to avoid doing, as detailed in the manual (Details can be found 

in Annex 2). 

 

The activity was subsequently used by teachers in their classrooms and the pictures on the 

following pages are provided by Croatian primary school teacher Veronika Horvat, using the 

topic ‘Dinner in my Family’. 

b. Results 

This activity is one of the activities mentioned, amongst others, by teachers (in answer to a 

feedback questionnaire they were sent)
24

, that had an impact on the students: ‘Changes are 

noticeable. Socializing among students is greater and friendships are being established’ as 

reported by teachers participating from Kosovo.  

 

‘Roma students are fully accepted by others’ reported by a teacher from Montenegro. 

 

Additionally, one of the teachers spoke about this tool at the International Conference on 

Human Rights Education and Training for the Civil and Public Service, held in Dublin, in 

December 2013. She recounts how the children open up their ‘creative fortune’ which is 

mostly not shared with others.  

 

‘Even quiet pupils who normally don’t speak in class are talking about themselves and their 

home life. It gives a whole picture about the child’s home, and they speak about aspects of 

their lives in a not threatening and safe way. This helps kids to see that there is not any good 

or bad work. 

 

  

                                                 
24

 This is provided in annex 2 in English, together with their answers. 
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She also said that she gains a lot of background information about the children that is useful 

to her in her overall role as teacher. She went on to describe the transformation of an older 

Roma child (aged 15) who had been kept back in a lower class. He was previously bullying 

other children and as a result of the exercises he was transformed into a really helpful class 

assistant.
25

 

 

5. Next Steps 

Within the context of the non-discrimination training manual, there is the possibility for 

further work relating to other projects, since the current one has been completed.  

 

Regarding the activity itself, the feedback part could be extended – time permitting. 

Participants would benefit from the opportunity to practice the skills learnt by working in 

small groups and practice using the open, non-directive, non-judgemental questions. 

Participants would give each other feedback about their use of the questions which would 

help them to integrate and consolidate their learning  

 

Concerning the activity itself, the use of art as a tool has high potential for use in diverse 

contexts. Specifically the tool would bring value to a general pre-service or in-service 

teachers’ training. The impact of a teacher’s view of a child’s work cannot be underestimated 

and providing teachers with tools that support them to be less impartial and to encourage all 

children to express themselves, would bring considerable value in any classroom. Training 

and encouraging teachers to hold a safe space for all their students would also support other 

work going on in school to build a positive learning environment for all. 

 

Furthermore the activity itself could easily be adapted for use with a wider public including 

adults in many different contexts. Often adults lose the freedom of expression that children 

have when it comes to drawing pictures, but the tool could easily be adapted to include other 

forms of creative expression and media. For example in a training for adults, one participant 

might write a piece of prose, another could take photographs, another could make a drawing, 

and so on, with each participant choosing their own activity, depending on their own needs 

and interests. The key to this tool is not in the creative activity itself, but in the interviews that 

follow, with the careful use of the open, non-directive, non-judgemental questions. Using 

interviews of the type described in Section 4, would give participants the opportunity to 

express themselves in a safe and supportive way, in order to help develop their positive self 

esteem and empathy (for the listeners).  Working with people in this way could have a ripple 

effect in that once a person is better able to value themselves; it is likely to have a positive 

impact on the people around them in their personal and professional lives.  

 

 (Whilst this paper provides detailed methodology for one of the tools that was used, equally 

this work could be developed to provide this level of detail for some of the other tools that are 

provided in the manual.) 

  

                                                 
25

 Presentation by Veronika Horvat, Teacher from Croatia speaking on December 4
th

 2013 at the Education 

Personnel Working Group session on the Learning and Working Environment.  
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Therefore this tool could be used with specific target groups and would be of particular value 

for use with groups of people who have regular contact with minority groups and where 

stereotyping and prejudices may be embedded into cultural and societal norms. For example 

health professionals, border guards, law enforcement officers, national and local government 

officers, especially those engaged in issues of human rights and non-discrimination. 

  

Work of this nature would also be of value with not only prison officers working with 

perpetrators of ‘hate crimes’,  but also with the perpetrators themselves, as part of assisting 

them to re-integrate into society and to help prevent them from committing further crimes in 

the future. 

 

 

6. Conclusions 

This paper has provided background theory, specifically focusing on the person centred 

approach and how this was applied to develop the methodology for the tools of the non- 

discrimination training programme, which was delivered as part of the OSCE – ODIHR 

project Best Practice for Roma Integration. 

 

The extremely positive feedback from the teachers having used these materials, resulting in 

visible and positive changes amongst students, indicates that this approach is an excellent tool 

for helping to reduce discrimination in the classroom. In addition this tool, and the others in 

the manual, has potentially a wide application in schools to help create a positive learning 

environment for all. Going beyond the classroom, the methodology could be adapted to create 

tools that would be suitable for use in a wide range of circumstances and with diverse adult as  

well as youth audiences. 

 

Therefore this type of tool has an important place in any Human Rights Education program. 

These programs usually take a cognitive ‘rights based’ approach, helping participants to 

understand that the human rights of all people need to be respected. This tool and the other 

tools in the manual offer a complementary approach engaging with participants in a holistic 

9933way, helping each person to build positive self-esteem and to get beyond any 

unconscious judgements they may hold about minority groups.  The tools in the manual were 

specifically designed for working with young children and their teachers, and art is a 

particularly suitable tool, for work with this group, However, the tool itself has the potential 

for a much wider application in diverse contexts in order to help create a more just and 

healthier society for all.   
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Annexe 1 Teachers Evaluation Grid  
 

  

 

 

 

 

 

 

Since participating in the 2012 training in 

Tirana, how have you used the training activities 

that were presented? 

 

 

 

2. What problems or 

obstacles have you 

encountered while using the 

materials? 

3. What changes in 

attitude towards 

Roma children you 

noticed in your 

school during past 

year, which may be 

linked to your 

participation on the 

last year’s training?  

Please give details. 

4. Looking back on 

the 2012 training, 

what activities were 

the most useful in 

combating 

discrimination of 

Roma children in 

your school? 

5. What would like to 

learn now in order to 

further strengthen 

your capacities to 

combat discrimination 

of Roma children in 

your school? 

Jurisdiction  N 

A 

M 

E 

 

Not 

at all 

1 or 2 

activities 

once or 

twice  

 From 

time to 

time  

Regular 

basis 

Sharing of 

resources 

with other 

teachers 

in my 

school 

    

Albania A     x   x 

MMaannyy  ffiirrsstt  ggrraaddee  RRoommaa  

cchhiillddrreenn  ddoo  nnoott  ssppeeaakk  

AAllbbaanniiaann  wweellll,,  ssiinnccee  iinn  tthheeiirr  

ffaammiilliieess  RRoommaa  iiss  uusseedd..  TThhiiss  

ccrreeaatteess  ddiiffffiiccuullttiieess  iinn  tteeaacchhiinngg  

ppeerrffoorrmmaannccee  bbuutt  bbyy  ccrreeaattiinngg  aa  

ssuuiittaabbllee  eennvviirroonnmmeenntt  iinn  tthhee  

ccllaassssrroooomm  iinn  wwhhiicchh  cchhiillddrreenn  

mmoovvee  ffrreeeellyy  aanndd  wwoorrkk  iinn  

ggrroouuppss  tthhee  pprrooggrreessss  iiss  bbeeiinngg  

aacchhiieevveedd,,  bbuutt  rreeqquuiirreess  mmoorree  

ttiimmee..  EElleemmeennttaarryy  sscchhooooll  

cchhiillddrreenn  aarree  ssmmaallll  aanndd  ddoo  nnoott  

hhaavvee  pprreejjuuddiicceedd  aass  aadduullttss,,  ssoo  

aafftteerr  bbeeiinngg  ffaammiilliiaarr  ttoo  eeaacchh  

ootthheerr,,  mmuuttuuaall  rreessppeecctt  iiss  

ggaaiinneedd..  TThheeyy  ddiissccuussss  iinn  tthhee  

ggrroouupp  aabboouutt  tthheeiirr  hhoommee--

wwoorrkkss  aanndd  ppllaayy  vvaarriioouuss  

ggaammeess,,  eessppeecciiaallllyy  iinn  tthhee  ffiirrsstt  

1100  mmiinnuutteess  ooff  tthhee  lleessssoonn..  

TThheeyy  rreeaalliizzeedd  tthhaatt  mmaannyy  

cchhiillddrreenn  hhaavvee  ssiimmiillaarr  

eexxppeerriieenncceess,,  mmoottiivvaattiioonn,,  eettcc..,,  

tthhrroouugghh  ""wwrraappppiinngg  tthhee  bbooxx""  

Roma and Egyptians 

children do not feel 

isolated. Through 

groups work with 

other children they 

express their desires, 

they discuss, are more 

motivated, understand 

the positive and 

negative messages, 

have expanded 

vocabulary and have 

established good 

contacts with other 

children.   

 

88  AApprriill  ––  IInntteerrnnaattiioonnaall  

DDaayy  ooff  tthhee  RRoommaa,,  

DDiiffffeerreenntt  aaccttiivviittiieess,,  

vvaarriioouuss  aaccttiivviittiieess  ffoorr  

cchhiillddrreenn’’ss  rriigghhttss;;  66  

MMaayy  ––  TThhee  ffeeaasstt  ooff  SStt..  

GGeeoorrggee;;  EEnnvviirroonnmmeenntt  

DDaayy;;  11  JJuunnee  ––TThhee  ffeeaasstt  

ooff  cchhiillddrreenn,,  eexxhhiibbiitt  ooff  

wwoorrkkss,,  ccoommppeettiittiioonnss  ,,  

ssppoorrtt  aaccttiivviittiieess  ssuummmmeerr  

ccaammppss  iinnvvoollvviinngg  aallll  

sscchhooooll  cchhiillddrreenn..  

  

II  wwoouulldd  lliikkee  ttoo  ccoommbbiinnee  

ootthheerr  aaccttiivviittiieess  iinn  ccllaassss  

ttoo  ffiigghhtt  ddiissccrriimmiinnaattiioonn  

aaggaaiinnsstt  RRoommaa  aanndd  

EEggyyppttiiaann  cchhiillddrreenn..    
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((ddoo  nnoott  jjuuddggee  oonnllyy  bbyy  

aappppeeaarraannccee))..  

 B     x     

IInn  tthhee  bbeeggiinnnniinngg  wwee  llaacckk  tthhee  

mmaatteerriiaallss  ffoorr  ddeevveellooppiinngg  

ggaammeess..  SSiinnccee  wwee  ffoouunndd  tthheemm  

wwee  hhaavvee  ssuucccceeeeddeedd..  

Students are 

interacting with each 

other and shown 

interest in knowing 

each other. 

Non-Roma students 

are helping Roma 

students in the 

learning process. 

DDiiffffeerreenntt  ggaammeess  ttoo  

mmaakkee  lleeaarrnniinngg  mmoorree  

eeaassyy  aanndd  ffuunnnnyy  ffoorr  

RRoommaa  cchhiillddrreenn  aanndd  ttoo  

ssttiimmuullaattee  tthheemm  ttoo  

aatttteenndd  sscchhooooll..  

II  wwoouulldd  lliikkee  ttoo  lleeaarrnn  

aabboouutt  ddiiffffeerreenntt  

ppssyycchhoossoocciiaall  ggaammeess  

mmoorree  iinn  ddeepptthh  rreellaatteedd  ttoo  

ddiissccrriimmiinnaattiioonn..  

 C     x x X 
We have not encountered any 

problems during the usage of 

the materials.  

Roma children were 

initially indifferent 

and felt excluded 

from friends and 

community. These 

children have been 

the focus of school 

activities and today 

they are more active 

and believe in 

themself, school and 

community. We 

distributed certificates 

to these children as 

moral incentive. 

AAccttiivviittiieess  hhaavvee  bbeeeenn  

mmaaddee  tthhiiss  yyeeaarr  

eessppeecciiaallllyy  oonn  tthhee  

ooccccaassiioonnss  ooff::  SScchhooooll  

yyeeaarr  ssttaarrtt,,  tthhee  110000tthh  

aannnniivveerrssaarryy  ooff  

IInnddeeppeennddeennccee,,  NNeeww  

YYeeaarr,,  MMaarrcchh  77--88,,  11  

JJuunnee..  GGaammeess  ffaavvoorreedd  

bbyy  cchhiillddrreenn  wwhheerree  

tthhoossee  wwhheerree  tthheeyy  ffeelltt  

eeqquuaall..  

IItt  iiss  nneecceessssaarryy  ttoo  

iinncclluuddee  tthheessee  cchhiillddrreenn  

iinn  tthhee  aaccttiivviittiieess  wwhheerree  

tthheeyy  aarree  eevvaalluuaatteedd  nnoott  

oonnllyy  mmaatteerriiaallllyy  bbuutt  aallssoo  

mmoorraallllyy  iinn  oorrddeerr  ttoo  bbee  

ssttiimmuullaatteedd  iinn  

ppaarrttiicciippaattiioonn,,  aaccttiivvee  aanndd  

iinnvvoollvveedd  iinn  ssoocciiaall  lliiffee  

wwiitthhoouutt  bbeeiinngg  ffeelltt  

ddiiffffeerreenntt  ffrroomm  ootthheerrss..  

SSuummmmeerr  ccaammppss  aarree  vveerryy  

ffrruuiittffuull  ffoorr  tthheessee  

cchhiillddrreenn  bbeeccaauussee  tthheeyy::  

11..  lleeaarrnn  ttoo  ccaarree  ffoorr  

tthheemmsseellvveess;;    

22..  ccoommmmuunniiccaattee  wwiitthh  

eeaacchh  ootthheerr  iinn  ddiiffffeerreenntt  

ssiittuuaattiioonnss;;    

33..  bbeeccoommee  rreessppoonnssiibbllee  

ffoorr  eevvaalluuaattiinngg  ootthheerrss  

aanndd  bbeeiinngg  eevvaalluuaatteedd  bbyy  

ootthheerrss;;    

44..  lleeaarrnn  ttoo  eeaatt  hheeaalltthhyy;;  

55..  mmaakkee  ddeecciissiioonnss    

Bosnia D       x x 

At the beginning it was 

difficult to keep the 

children’s attention but 

gradually the things were 

improving. Intolerance that 

was prevailing between 

Roma and non-Roma 

Major changes had 

happened among 

Roma students. 

Applying the acquired 

knowledge, the 

students have become 

more regular in 

What I most applied 

and what helped me 

the most over the past 

year, related to things 

learned on the last 

year's training, are 

various workshops. I 

It might be a good idea 

to teach, first teachers 

and then students, about 

the tradition of Roma. I 

think this would 

encourage Roma 

students to realise how 
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students was obvious. 

Through patient work and 

effort that barrier has been 

removed. 

school, better in 

learning and 

behaviour, more 

responsible. It was not 

uncommon that our 

students were absent 

from school get into 

fight or do not do 

their homework. We 

managed to reduce 

the number of 

absences for 

approximately60%. 

90% of our Roma 

students are literate 

and have gained 

working and hygienic 

habits. All of these 

successes can be 

attributed as well to 

other teachers from 

my school. I 

introduced them to 

the knowledge 

acquired during last 

year's training which 

helped them to 

achieve good results 

through engaging and 

educational 

workshops. 

can say with certainty, 

that through workshops 

I managed to bring 

closer Roma and Non-

Roma children. Today 

they are more 

appreciated; other 

children help them and 

respect them, which 

was a big improvement 

in the previous year. A 

big step on 

discrimination against 

Roma children has 

been made, with the 

help of my co-workers. 

important they are and 

at the same time raise 

awareness among other 

Non-Roma student that 

all citizens should be 

equal and that Roma are 

humans as everybody 

else.  

 

 E     x x x 

I had neither serious 

problems nor obstacles since 

the material was well adapted 

to the age and capabilities of 

children.  

 

I used the materials 

and the knowledge 

from the training with 

the V grade children 

through extra-

curricular activities, 

after which I noticed 

that they are more 

interested in school 

and they were 

attending the lessons 

more frequently. 

 

 

 

 

In the past year, I held 

the workshops as 

extra-curriculum 

activities, which were 

adapted to the age of 

the children. The aim 

was to develop the 

sense of fellowship and 

Every new experience 

and knowledge is 

welcome. Having in 

mind that 

discrimination is a 

sensitive issue, 

knowledge on this topic 

is highly appreciated. 

The work on anti-

discrimination should 

be targeting the parents 

as well since they are 
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Further improvement 

is still needed in this 

area.  

 

unity and to break 

prejudices about others 

which would prevent 

the discrimination.  

 

those who are not 

teaching their children 

to respect others.   

 

Croatia           

Kosovo           

Macedonia F     x     

We need equipment in order 

to perform the activities 

They are encouraged 

to fulfil their own 

tasks and 

responsibilities in the 

school; There's 

improvement in the 

quality of life and the 

realization of their 

rights; There's 

improvement of their 

impression of 

themselves and 

strengthening of their 

self-respect; There's 

building and 

fulfillment of their 

personalities.  

 

The exercises and their 

educational goals.  

 

"Differences unite us 

all" - development of 

the sense for similarities 

and differences in our 

own cultures and those 

of others. 

 

 G         X 

I, personally did not face any 

problems 

 

My students change 

their attitude towards 

their Roma peers. The 

best evidence for this 

is that this year the 

number of enlisted 

new Macedonian 

students is higher.  

The following topics: 

Unity and common 

humanity; Improving 

the impression of 

themselves and 

strengthening the self-

respect of all children. 

Conflicting opinions 

among the Roma 

parents – especially of 

those coming from 

wealthier families and 

their role in the 

discrimination among 

Roma within the class. 

Montenegro H         X 

There were no problems 

 

Roma children are 

increasingly 

participating on the 

classes and are more 

successful. They are 

accepted by their 

classmates. 

The story “ The frog 

and the princess” 

 

I wish to teach parents 

to approach school and 

the education of their 

children more seriously, 

since they are the key 

factor and the key 

problem.  

 

 I     x x x All necessary materials and Other children are Games and workshops- I wish to learn about the 
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workshops I prepared by 

myself which took me a lot of 

time and energy. 

 

now willing to 

collaborate with 

Roma children, no 

matter whether it is 

playing or some 

learning activity. 

Other children are 

praising Roma 

children when they 

complete the task 

successfully. Some of 

the children learned 

some Roma phrases. 

Parents now have 

more understanding 

for Roma children 

and are willing to 

provide them material 

support.   

Do not judge the box 

from the paper that is 

wrapped into; In our 

classroom.  

 

workshops that could 

influence the attitude of 

non-Roma parents 

towards Roma children. 

 

 J   x     X 

I had no obstacles 

 

Roma students are 

fully accepted by 

others. Other children 

address them by their 

name, help them 

during classes and in 

extra-curriculum 

activities, share lunch 

with them, invite 

them for birthdays 

bring gifts on some 

occasions, etc. 

Meeting activity, 

activity with the box, 

art class activities- 

painting alaysis. 

 

More activities that 

could be implemented 

in combination with 

regular curriculum.  

 

Serbia K     x   X 

There were no problems 

 

They are coming 

more regularly to 

school and are being 

more active. They are 

satisfied with the 

achieved results, 

which are good and 

they all passed the 

grade. 

 

I used a lot of games 

and I asked Roma 

children to tell us about 

their life, customs, 

language, culture, etc.  

 

The biggest obstacle is 

the language, since 

large number of Roma 

children does not 

understand Serbian. I 

wish to learn how to 

establish better relation 

with their parents and to 

influence them to teach 

children Serbian 

language as well at 

home. 
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Annexe 2 Tool from the Manual 
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